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Background: Grammar is of great importance in L2 learning and communication (Ismail & Dedi,
2021). On the one hand, employing self-regulated learning strategies has been addressed as an
important factor in this regard (Li, 2022; Pawlak, 2018). On the other hand, the mediating role of
identity styles in education has been highlighted (Berzonsky & Cook, 2005). In the meantime, in
second language education, the use of self-regulation learning strategies and the mediating role of
identity style in grammar learning still require further study.

Aims: The current study aimed to investigate the effects of self-regulated learning strategies and
identity styles on learning English relative clauses (ERC).

Methods: In this respect, 60 English language learners were selected and randomly assigned to one
control group and one experimental group. In order to ensure the homogeneity of learners concerning
the knowledge of relative clauses, a pretest was used. Then, the questionnaire for self-regulated
learning strategies was distributed. The experimental group was also familiarized with these
strategies and asked to use them. Afterwards, Berozensky's identity style questionnaire was given to
the experimental group. Then, the posttest on relative clauses was repeated. The data were analyzed
using analysis of covariance and one-way analysis of variance.

Results: The ANCOVA results showed a significant effect of the use of SLS on ERC (p< 0.01). The
effect size turned out to be a large one (Eta= 0.83). However, the ANOVA test results revealed that
none of the three identity styles played a mediating role in this research context.

Conclusion: Based on these results, it can be concluded that knowledge of SLS can increase the
learning rate of the target language grammar Thus, it is recommended that teachers, specialists and
policy-makers attend to the results of this study.
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Extended Abstract

Introduction

Based on evidencelearning strategies in general and
self-regulated strategies in particular play a crucial
role in improving target language skills (Oxford,
2014).

Self-regulated learning (SRL) is defined as a process
in which learners curb and monitor their motivation,
cognition and behavior to successfully accomplish
academic and educational activities (Pintrich, 2004).
Within the domain of self-regulation, SRL refers to
learning that is guided by metacognitive strategies
such as planning, monitoring, and evaluating personal
progress and motivation to learn.

What the word identity really explains is how an
individual deal with the question "who am I". Erikson
(1968) contented that one of the critical and
significant developmental stages that adolescents
need to overcome successfully is that of identity
formation. In language learning context, identity and
language learning process are inextricably linked to
each other. Learners' performance on the acquisition
of new lexical items, the grammatical and
phonological rules may be impeded or supported by
their identity styles (Norton &Toohey, 2001).
Focusing on the importance of learning the target
language grammar effectively, researchers have
highlighted the role learner-related differences in
personal traits and the use of learning strategies
among which self-regulated learning strategies are of
great importance (Li, 2022; Pawlak, 2018; Su et al.,
2018).

Method

In this quasi-experimental pretest-posttest study, the
participants (N = 60) were randomly assigned to
experimental and control groups. Each group
consisted of equal number of participants (n=30).
Then, all the participants were given the TELC as the
pretest to make sure that the two groups were not
significantly different regarding their knowledge of
English relative clauses before treatment. Also, the
participants were given the MLSQ to make sure that
they were homogeneous regarding their use of the
SRLS. Then, Berozonsky’s Identity Style Inventory

1360

Vol. 21, No. 115, October 2022

was administered to the experimental group in order
to identify their identity style orientation
(informational, normative, diffuse-avoidant). Then,
the experimental group covered a two-session
orientation stage during which they were familiarized
with self-regulated strategies and asked to use them
during the time they were being taught the relative
clauses. In the next step, the relative clauses were
taught to both groups. The control group was taught
through conventional methods and procedures and
the experimental were taught the same while using
the self-regulated learning strategies. Then, the
Posttests were administered and obtained mean
scores were compared. As the final step, the attitude
questionnaire was given to the experimental group
across the three identity style orientations to extract
their attitudes towards using the SRLS.OQPT was
used to select the intermediate EFL learners as the
participants of the study. It is a widely used test that
contains 60 multiple-choice type items focusing on
vocabulary and grammar. In the present study,
Cronbach’s alpha was calculated at 0.75. Also,
Motivated Strategies for Learning Questionnaire
(MSLQ) contains 81 items measures the respondents'
motivational orientation and use of different learning
strategies. In this study the learning strategies sub-
scale that consists of 44 items were used.
Berozonsky’s (1992) Identity Style Inventory (ISI)
constitutes 40 5-point Likert type items that are meant
to identify the respondents' identity style across the
three styles of informational, normative and diffuse-
avoidant. Out of the 40 items, 10 are dedicated to the
respondents’ sense of commitment. Thus, 30 items
deal with the identity styles. Finally, Test of English
Relative Clauses (TERC) was developed by the
researchers to be used for pre-test and post-test
purposes. It consisted of 30 multiple-choice type
items.

The Attitude Questionnaire. This was prepared by the
researchers. The items were extracted from similar
studies in the literature and were validated through
expert reviews and piloting. The questionnaire dealt
with the feelings and attitudes towards using self-
regulated strategies of the participants after the
treatment.
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Results

In order to answer the first question about the effect
of SLSU on developing the participants' knowledge
of English relative clauses, a univariate ANCOVA
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test was run to remove the pretest effect as the
covariate and explore the effect of SLSU on learning
English relative clauses. The results are given in
Table 1below

Table 1. ANCOVA Results for the Effect of SLSU on Learning English Relative Clauses

Source Type Il Sum of Squares df Mean Square F Sig.  Partial Eta Squared
Corrected Model 9460.75?2 2 4730.37 159.81 .000 .84
Intercept 1061.55 1 1061.55 35.86 .000 .38
TercPre 627.68 1 627.68 21.20 .000 .27
Participants 8514.18 1 8514.18 287.64 .000 .83
Error 1687.18 57 29.60 - - -
Total 206316.00 60 - - - -
Corrected Total 11147.93 59 - - -

a. R Squared =.849 (Adjusted R Squared =.843)

The results revealed a significant effect of SLSU on
learning English relative clauses by the experimental
group (p< 0.01). Moreover, the effect size turned out
to be a large one (Eta squared= 0.83) Thus, the
corresponding null hypothesis for the first research
question was rejected.

The second research question was posed in order to
investigate the question whether each of the three
identity styles moderates the experimental group's
performance on the relative clause posttest. To this

end, a one-way ANOVA analysis was conducted to
compare the experimental group's performance on the
relative clause posttest across the three identity styles.
The results showed no significant difference at the
p< 0.05 level for means of the three groups
[Fe, 27= 0.04, p> 0.05]. Thus, the null hypotheses
about the moderating effects of the three identity
styles could not be rejected. Table 2 below reports the
results of this analysis.

Table 2. ANOVA of the Identity Style Groups

Sum of Squares Df Mean Square F Sig.
Between Groups 4.867 2 2.43 0.04 0.95
Within Groups 1337.30 27 49.53 - -
Total 1342.16 29 -

The overall results for the third research question
indicated that the learners felt satisfied with and held
a positive attitude towards using self-regulated
learning strategies in L2 grammar learning. More
specifically, 85 percent of the participants believed
(A + SA) that the use of such strategies enhanced their
learning of the English relative clauses; the same
percentage went to meaningful learning, 75 percent to
facilitative effect, 80 percent to coping with
difficulties, 85 percent to building self-confidence, 90
percent to learning autonomy, and 70 percent to
motivation for continued use of these strategies. More
interestingly, the highest rate of agreement (95
percent) went to their belief in contribution to the
depth of learning, which means that the use of these
strategies helped the learners to readily internalize
their knowledge of the English relative clauses.

Almost, the same remarkable finding applies to their
belief in the role of using self-regulated strategies in
their autonomous learning (90 percent). These two
concepts, i.e., the depth and autonomy of leaning, can
jointly result in the effective learning of the target
grammar.

Conclusion

The current findings offer some implications for EFL
learners and teachers. Although providing practical
techniques for promoting learners’ level of self-
regulation is beyond the scope of this study, this is
insightful for teachers and educators. Such
knowledge can be potentially helpful for the learners
themselves and can motivate them to enhance their
self-regulation ability and self-regulated strategies
use in learning the target language more efficiently.
All this said, the study, however, is not free from
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some limitations such as limited sample, focus on
female subjects alone, research setting being confined
to Iranian EFL context at a school in a small region,
and the focus being on a specified grammatical
structure. Given this, it is suggested that future studies
on EFL learning replicate this study in other levels
and with male students, focusing on other language
skills or important components of language. Similar
studies could be done at a higher level of education in
Iran and elsewhere.

Ethical Considerations

Compliance with ethical guidelines: This article was extracted
from the second author's MA thesis approved by the Faculty of
Humanities, University of Zanjan, Iran. Ethical considerations
such as obtaining informed consent from participants and
confidentiality of responses were considered in this study.

1362

Vol. 21, No. 115, October 2022

Funding: The authors received no funding to conduct this
research.

Authors’ contribution: The first author was the supervisor who
extracted, revised and prepared the article from the thesis; the
second author was the main author as the MA student and the
third author was the the advisor of the thesis.

Conflict of interest: The authors declare no conflict of interest
for this study.

Acknowledgments: We express thanks to the authorities of the
English language institutes in Khodabandeh of Zanjan Province
as well as to the participants who agreed to take part in this
study.



ity e aln

YEVF_F5rA g ALY IYFO-YFSY sl LY

Homepage: http://www.psychologicalscience.ir

PSYCHOLOGICALSCIENCE

g SBESuw 7 milo 8 1 Sl Ob) J9iwd S 51 p (292 a9 (& WTOL S paly T

"y S i gl (gl oS Loy B gmaly Ty NIplus s
Ol Ol Ol 5 o5 (Sllp she oS> ¢l 0L 05 8 5Lkl )

Ol €05 Oloni 5 o851 o Sl ghe atSCiils ¢ eSS O3 35507 L8 51 (gl IS (g gl Y

O el el 0lons 3 o815 ¢ Gl p sle 0dSLiits ¢ eSS 0L 5 03,5 55kl ¥

o>

Pl Olasin

YTy ‘éggj&;u\)c,..«buus.ﬁ@liuc_,,wl;,\H}&a)@wﬂ@pjc;lb\,:,l)opjfdﬁfljé,solf;,,}:,nu:;l::4;.55}
Jiis S 3 LTYY (I Y OIA SVL) Sl 05 g a5 590 4o o) 5o gSs_‘y—(,.la;:_,» ‘_;):fgb_ s paly 5l oslezal ¢ 5 b 5l
23 (100) &8 S 5 (Sisjp el B8\ F a5 3550 500 5 55T 53 B il Jule Olsis 4 o pp SlaeS i
05 55 6813 53 Sy gn 8K S e 2 5 o g pliin 5 (65 3L (slas paly Sl eslizl pg3 05 5 peT o5 53 cOla
ol i andllan L 3L Olioman

0L 5523 53 o g0 SV (6,513 55 Ly gn S 5 oaelis 5t (6,53 (Slas il b S g 4 s ) BB
i 815 ale3T g 8 e 5ol 8 0y 86K 55 ol 5b 5 Sl el 0L 0183 51 8 B skt a6l 095
walion y ¢ e ok 030zl dSSl S 30 Sz 050 5T Lt Sl S n Sz 21 53 01,85 039 Kes 3l Olebsl g
2L ST o); Cpomen .,\J“:J? &oF LSLPVJ":}’. ‘_;_):f:li s paly 5l eslazul o s 43 (V444) Q}Jf S 9 U
(e ol 2la3T 09 € 4 (V44Y)  Ssss oo Kttt (0T JWis 4 .S eslizal LOT 316 s LT sl
Al o 5 a5 il gl 5SS o g il s 55T ke 0090 3T S ezl b Waosls iy SG I gm0 SDaz (3905 ey

P< /NG S se DDz 6,515 50 ompiin g (6,5 5L sl paly lslian ;50 51 (ST (il s S il s Hlaaidly
ol 3 S asle B Coge S au I S T 4SS ilsly o I ol s Gb el s (@1= /AY) L5 51 o1l
P> +/40) ol axils 18 5T

S5 Ol 15 oo (g piin 5 5,50k 5103l 51 (AT 258 5 e 015 oo w0 s 4y 5 el 52 35 8 4ol

psbi o 5550 NS Gl 5 Olaainie cOlodne & anfllan o) g5 31 oalitl ol ply . das Rl 311 Coota 0L 5 52

Wlio £g
SR

(e Ao 46
VEOVYAY sl s
VNV e S5
VEOVENY L

VNV s Ll

(o Slguuls”
(e 0L 01,8
6}5“1 slas al,
(ko

(o pr GaeSn
OL) g I
Se s OO

oS B milie (2 1 el 0L 5003 6518 1 o pdiin s (6,5 3k slas ol ST LOVF ) Ol et 5 4 ¢ S ol o ¢y IT 280!
AYVE-ATA8 (10 o led ‘Vii,gwi 0293 (B ldilsy pale dlows g g

AP (#)ﬁg‘\\aUu_z‘s._g)%w“‘;&mwﬁk@

papm coc

hesamaliasin@znu.zC.ir :asbll; .01 1 el 3 ol o313 ¢ Sluilp she oSl ¢SS 05 03,5 5l sleal €l IT oy Mol o 2 G 0 ki 93 D

\YPY

FAVYFFVON0A il



0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁisfLgJ.f:QsLa:ﬁbJ.fU

LgJ\:.é)—G:}l;i‘qﬁ):?t}uij\:ﬁjbj\sﬁfﬂiduzﬁb
Gz aly (VFer OLr 5 Sy i) Liws 4x 5 340
23 olel 2 Lo o ameliis g gl saly 5 Lo 6,500
ST gmelisg 6550 s s 0L sl 35
S 5 5l 1y s Ly 5 Colis 03551 01,815 0T s & ol
S eslial garaking 685 s (YR () wS
03551 5 b ke obsl 5 ol (s el Al g lidl b (slas sl
.(YHYcyfj):ﬁf@)l}@}::)}asﬁf:\iélﬁsbd
s odalin ¥ g e oliis s (6,0l Olides s el ezl b
w1y SleMbl ok L5k 545 o o g gLl gla 5l Sl eslizal
> b BOT & ey 5 ey o b 50,815 i iy S 50
YA (o ladlgd) 558 o Ilae G5l Ges 4 e 0di, Sl
OIS ORI G B slas el (68 e
45 riaeslal 5 o, pd) 355 e 01,81 5 aslal b
)\fm.ragl?qsalf&ﬁrbjspéﬁf:li)&w\}c@b):
4 palis ol el ol (Y0 A (B 5 LSl g 03) Lig5 00
(1AYR) Jsds .S o IV 5 slize slaais 4 (S LR
Slr s JolsS g Jor p H1s Olge 4 Ol o ) (115 Bl
byi e oS 35 G m i Jlasl e 5 Ly M ST
b Ll e B sl (6,8 b (glas jualy I s 03liul
Al il IV (S sl Wl g oS olas )y gasbg s s
Q)Lbndj'wuljj.sxabmdsw@ﬁ-u\}@ﬁrbjgfsbsﬁalJ
5B an Sl Sl Dol el b Sy e 5 0BT
b2 & el by 5l 0k ;81 ba 5 (BT Sl el
s oy OT ¢S50 5 il Sl @ am g OAS 9 ghane Ol e
g;.gwwhg:ssgu.u,r_m;\@l;,Jt,;mz:,m,_fb;
B J:L;A.:Y"b c@ﬁf&a;ﬁ).ﬁ) a..\.’vﬁfbé buy L.S':‘)J“T sla
.(Y'\Vc&«f}ﬁ}éf‘}}'

o3l 5 Jlad Ay 3 oSS g g et s (68 Bl (Yo e ) 2ty i

5 S o e ) Blal 55 6,80 ol OS5 0T s o8

3. Reduced relative/adjective clause
4, Self-regulated strategies

\Y5F

doddo

£33 Jsl 0L 5l el duaite 0L, (68715 53 05 ) sins i1 oS
5 0L, ol ST 53ls o7 o Ll las 5 5 5 Coeal |
Jeslons) dily o o i  alid b5 Dbl ) 55 O S s 3,5,
IS 5 blad s 5L a 53 Jswo ge SDaz Ol cply3 (Y0¥ (035 5
el 0L5 55 5 loges LOLS aen L3 L5 bblsl g5l 53 03
S Do g5 el s 4 el s ool Coeal ) Lo s
LS RO LU L NS i) S 0L 5 g )3
My G Coenl O1558TOLS Lo 57 0T (5,5 5L 00w 4 by e 5
(VP J s ) uS s

ol 65 JLs 4 &S 55 0 S (sl 4 hos b (S0 e dlox
o b s S1AS o Caos b g osls b g 0T o5y 5 o
B s o35 (o900 iy sm il DS Jadie 5 85 Gl dbg e
Ssh o odwl VoS 3 gdoes ujf*’f’ dox L ode
&> 3 (The boy whom you met yesterday was my brother :J.)
spbigr ol TediS spdon b Jsoge dex (Dse o
ad'z)lis 4> .(Ali, whom you met yesterday, was my brother :Jt.)
S BB 5 bl 1 (Sl i ssd monls S5 US 255 mpss s
5503 4N 5ol S 1y Jgo s SN S 015 o Sl OT 0295
Sphie m Todd Ao Jaoge OO 4 LT I«
The novel written by 5 The box containing the gold ring :Jts)
The box which 23| ol &yle LT S S «5” Mark Twain
The novel which was written by Mark 4 contains the gold ring
.(Twain

Os Sle g I deae 0L psws e (5515 Coaal 4 ar g b
ol s sl O S sg (Sb5 Chblisl s WoT 5,08 5 el
o2l 93 4 Wlosls 15 a5 35 5e 1y 6,5 5L (slas ualy 1 oslinul Coda
Sl )13, 55 ool mal Sl g s i 5 (6 8 3 (slas Ly 0be
(XXX ( J YA S L)

I, Restrictive relative/adjective clause
2. Non-restrictive relative/adjective clause

1

Mpgﬁgfflmff’7r((o \Aamfeq“af'];{(ﬁf) Ledl




\F (J.é.n)}xl.;c\\be)uc"\ 5)}}‘&&5‘})(‘}1&4]?5& J

0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁisfLgJ.f:QsLa:ﬁbJ.fU

o a8 o e BOT (sl 015 w131l i o
05 BE S Gl = (Es e fype S Dllo 5 Lsd
O S on (55135 55 (b (6 S a4 5 gen 45 (B nd 50
031> 5 553033 55 Sl pl 1 oS ST s )50 s i
S 5 s el o 4 T o S s 2
Ol 4 0oy 5 SLEW  ale Zgr ) 55 4 by e SN
bl Olalael s 55 LOT .S o b5l s 31 gt
3,75k kgl s c‘iiﬁ Shsh e s elel s Ll Ol s
ol 35000 Sl s 55 o a Slair ) go3leT e 5L
S (pSots TSL L e bl 8 bl 65 4 00 S0,
o sn &S a5 (031 (VAR ¢ S5 ) 558 eie am HLSS 5 5 laze
s ooy 8 sla i)l 5 Syl 58 5 sk a4 kil o)l
ol Cpend Slaslme 5 OlAal 50 LOT ¢ Jole 4 . Lle e 1) e
Lt 6 5 o (5 (Ol (o3l gl lael der 1 01,5 Lo
3 el sl o3 ealbele 5 Coda 231 Sype 3 Syl
g,us,n);f@ﬁjuumuj.ww;;d&,ﬁjﬁﬂ
opr S Olmlo (V00D € 5 5o s Lilse sl
3 6S oS I G xS a s g e b gl ] - (S5
I TSt GO [ BRI JE - s SCH R P P
S D e 0 5 3O b ol o gr 4 by e Slosl I
i o 0k fromss (slaaul 5 5 (55 58 Sl plul p 0T Slacanas
Sy 4 Lol S bl g (6,50 Lt Slslgiin b ol oSan 0T
Ol g 51 OT &S )5 daas oo Luis SVsb Sde gl 1) 55,3,
S 575k 2SS e 1 SN s 4 OT S 2w oS (el ST
o e G 4 by e s S ol oSl OT S10AS oM L
S 3 demed el bl Lils 7 cl oKaaleal 5 el

(Y008 5l 3 5 (Ssis ) 350 eSS 5 2ol OS5

7. Organization

8, Identity styles

9 Informational

10 Normative

11 Diffuse-avoidant

b S o S5 ckimed 0T 3 a5 adge 5 Ooltal Lol u o
osb 4 S J RSy by (ool ) s 8, o5l (sl
robe Jold o ol ooy 0T 36 g s ot 5 (6,5 5L o
RN S A SR S P

Ju) fles dle glas )y ols o g olain s o5 ld (glas ol
S GilmaoMs )7 s (03 o bl 4 g SIS S 1SS
(555 SMazr 5 S8 Sl oslizal b aaz <SG A 550 b anlllan 35 50 e
3y0 s b OS¢l Juab 40D ags dle) ¥ adilele
0880 (5 8 65 5 i m) dsb e (andllas

o 2055 2 1SS ! e LS 35 S Sl O s
ol Sole elazrl ple 53 S gr (Y1) Loyl 5 Loyl Jas 1S
O3Sl 23 4 Jimee G392 50 Ulsis 4 555 Sl akd S
Cogp bS5 Al e Ol 5 Ay 53 Gl ol 51 LSS (149A)
> L CSL« Sl L‘SMA&}A Lgbég...» Obj Lgﬁlei 33 .l
358 s 5 o Aol e 083y 6,80k s g 3 Shee
YooV (a5 505,5)

Wiy 4k s o8l Gimn 0 Sl b OT (6,5 IS8 psghe 5 s
S 8 Ol a1y a5 Celan g o ¢ olazrl - )
565 let VPN (5S4 S o Gy Ol 1SS (sl
4 by OB 5 420 el Gl Sl ool Sy Sl
L ] pioen Sy gp et SIS o 5 658 e 5255
S5 s o Ol 3l 3l 4 35 0K 5 Ol Iy el Dol g
OAL (S ) Sl Sls gae 5 4 LK 1y 555

Sl 1S o S 1) e Sw 4w (VWA Sy,
Syl bl ¢S S (g5l .“rfﬁ,w S RPAP R PN
£ LOT iyls s Sl b Lyl s gl alis > o8 s
2 s olmin S b sl 3l s g 5 0 ;S e (535
G 55l L aen b sl bug S s elusl glalua

!, Cognitive

2, Metacognitive
3. Motivational
4. Contextual

5. Rehearsal

¢, Elaboration

Y20




0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁisfLgJ.f:QsLa:ﬁbJ.fU

L osl 3l oS sls OLas (Y0) 55 Call sy (g lsban aaly b e
SNl S I b ge 5B 31311 thy gaST e ol g
3¢S Salbge b33 YL e b st 3 el b iS pe oslis
29t St Sl (6,85 55 s 3B ol se 36 5l 3
LS oslaal

et 4 Oliime 0L 6,55k 3 Lusp S 1 350 53
T 5 Ghemme adllls mls L Llastls p pss 0L S8 5L Calses
5 Goba s Sl claeSiu w1y zie el (YVF) (o lises
S gl oS I s ol ol 01,815 mis 5 0kl UlS
S Cilys (VoY) eVl g gite daly ol ( olus] - rf,;,.ﬂ
OVlior slol Culem b ool 5 ST 250 slaeSi
e (et A Rl 015 5aTOLS ble ol il 5 s
0L 01,81 5 T, 5 5 gn A e dlasly (Y410)
(g St o 355 walllan 53 ol b ol b S Iy el
o (YY) (ames 5 G5505 2,50 Iy alasly ol Blod 51 S slis
sl LUl K Slge 550k b uss gl S 8
o5 33 g Sl o 3 (Y1) Bl 55 5 e it
5 4 e o 53 S 5 BB sb ol 5 Sl -
ot Do B e S8 (ST b5 5 s es
5 e p aalllan 53 g a5 BB Sy oS SISy pr S
Sl 5 Lusr e (B g (YY) 0K
(Y48) ok 5 63LT (s i sdalin Ol 015 50TOLS (6,5 5L
Pl Mg s WTC) Byl )13 5 e hled o e al)
S 5303 STy (shlmta 5 S o a slacSiw 5 TodseS s
N R DL W R RV N 7
S b 5 ke Soan gl = 08 )3 6K b L3I 51 il
il e Siaan )l 5 SledbI

Wil Llge plsl 5 Cupr e b byl s Slles 4 ST

s AT 3 YV (ol b 5 (Glames) Cpiig s Ol

2, Self-perceived communication competence

\\ndd

SRS S g 0L Sk sl al, Sl
s 5 S 1 35 (6,80 LS5 0T 53 oS ol g g il
3 0T 5ok & 0,815 Wl ol b (YA (e n3) AiS
conl gl (Y0 Y o a3) S n ol al&iils 5 55 50T (glatams
5 O5e) depor 4 o508 5 Y 2l nl 2 5o G
G5l Sote A8 | (S bag e Jhass sleasl (VP (s
bl bl (sl (I 0L 0SS Ul 03 g rpling
Osn OB St 5055 il 3l e Ol 8 20033 pmns
0b5 OS5 5 g pliin g ot alaly ¢SS 0L
e g Swadl 3o A 5 0L5 G les 5 b s Lo 53 S
O T TR P s> S imilen
5 Slede YO OLes 5 5w YOIF OLSn 5 68 (o an)
(YO OLEr 5 on VFAA oslg5lwd 5 e 14 (OLiles
(sl e > Cogr GBS B Ol I S
S b 01, S 5 48wl s (Y000) &8 5 Suigsp Llastls
(i) = (805 s olmin ugn S b S ST
CLlge (TS5 ( uass IMizul 53 1y 5V Sl e
(gmrom daal 5 sl alinn 3131 fasd g ol 0 (S5 S e
S b 01,815 a8 il ys T .ls s 4 slazel 5 _ible Szl
STy g oS L OS5 b amlie 53 it = 08 s Sy g
a5 g’:‘i‘.}fé‘ﬁ (oole Oldal 5o 1) YL Dl ol
5,8 S OVl b Lol gy 5 1L sl o S5 6l ke Y b
S L OS5 L gl 3 Sledbl g L 0S5 s 55k

..u;;%msj,u;gi,,ﬂ,;l)éjsmu,mrf,;,w-_,;t;;g
Golra 5 SNl o slaeSw & w55 (WAY) b5 5 Hlo
3 0T Bl eass (6,8 53 slaadl o Pl G 4 36
il = 0555 Sy p S o Sl 53 AL 0 O 53 Sl
St e osb 4l Sl ol (LIS 5 ) slaa L
LS o goblas daly (1F) 0K 5 olblb .S
b iy 5 Ol 55 OB ASES L0 (6 Ay d s 5 (5ol 5 SN

ol 5 @l = (555 S o o Jlm 3 il 0T eaos

I. Pragmatic competence

1

Mpgﬁgfflmff’7r((o \Aamfeq“af'];{(ﬁf) Ledl




\FN (#)ﬁgc\\bo)uc"\ a)jsss't."'-l.;iﬂj)(-}bd’.u J

0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁi;fLgJ.f:QsLa;ﬁbjE

3 5 05 sgs 5 08315 55 oS el laty & o Sl B0 ol
Alods > b cloze g, LB s badlge 5 e3lda puomen 0o
L 08 w0 5a3T G 15 5 o0 05057 S 8 05 oo el ol
S35 TOL5 (oM o ms iy Gobo S (6,8 o3Il 4 LSS sy &
o 53 FY LY ] pela 3 ciles ST STYA G+ 1 ST &S
ol andllas 53 iph oo ) 4y e )3 P B FA 5 Lau e
b dnloen VOl 35S ST

S e g ity o T 85l (5 sles ol saalit
fol S S e & il es ag (440) 55 s
LS o 5,8 03Il 1y Caliben (5,8 5L (slas pualy 5l eslizul 5 08 dias
S 3k slas paly 5 658 uliiess 5 53 o sast 53 4 S FF Lali
SV Jols (6,850 (slas aly Lulisos 5 3l candllas ol 55 5L o
Szl 4 by w85 s gyl 4 by o5
kel Cdn &S 65 5l a8 aen ol oks a3l (Ll 3
é:ug&«a\y.s)j.a).s»U(nﬂ@dwoﬁ:)yﬁw\jnj\gm
@Vl bl aslii ol 61y L5 ST ST el Ol g5 53 (8
© Al FEs S SWT Gl addllas )3 (UAY) Sl esls Ol
el s

L g VAAY Jle yo asliiin ol 1 SKiijsp Cusp &S anliiin
O8I g 5 ikl 0 w8 Bl Bl s (Sl
a3 D8 Wmsaly Cy pr S el sl 4 o 558 e S
w SF 5y a4 ol Vf)"f"‘ 5ol (Sl ¢S
Yool gl als olantl 08 sl Silis (iS4 4 S0
Vsl S (6l 05 4 (SN Sl 4 SV 4 F
ssbe by Do n (S b (il = (8 e S ol 0 8
3550 Olgm ol por 53 Oliiee 31 (65l o 5 03 28 5b 4y lide
OT Gl 2V sy 5 ol laasls 5 Sl w35 513 oslizl
ok e /A L5 ST ST ol anllan 5 ol 0ds 3151

Ll

3. Motivated Learning Strategies Questionnaire (MLSQ)

5 (YOF Glagd) "L gl 3, 4 bl oY)y (Suiss )
Ao 4 Ll Sl a3 8 bl (Y010 e gmome) (sleT, 187555
$1a3 al5 5 oS 0L Ol 5 OS5 298 Sl o Juolas
S 0Ll 53 (oSS 05 553 6515 03 s pliin s Sk
Sl OT 3 Sl oz oyl £ Slallas ¢ pimmar ol 0k anlllas
L 53 (S0l g g0 EBar 035 4 0L s 6,50k o)
oble 3L 03) i Tand oo iy 3 st g pdia s 6500
Glas aly O3t ol andllas e ol 31 dde 05,5 5 (6l Sl
ez 5,83k 93 0S5 Cupr S 5 o rpling 0L
Oliies (oo | 3iond (51l (I ol 03 gy 2 1y (ol J o 50
Lgﬁf:li slas,al, LT (V) :.\JJ;CJL.A Ly 25 b,
by Sl Jposn ez 6850 03 4L el s
S a1 ST LT (1) €305 ondSSH 0L 5 Jan 20 el 01,51 5
5 eslaal 36 s el - rf,;,.ﬂ 5 Gl (SNl e
OS5 5SS () Gasls S amile B g smpin g slas sl
S ol (slas ol 1 eslinal 4 S 2aloST 05 5 )
9

295 g 3l canlllanpl 5o tOF S S 0 g gy b (I
OB wS S o ol ok 3Lzl 350 3T s = O 9037t SilojTas
L o el 53 4 L gy (eSS OL5 s 1550 Jols G o
Ol Ol ol 5 ol g S 0L 5 (0 goast Dol o 3
Gk S LOT s e Yo 5 W s 0T e s g Jassd 4 J gdee
Glgela 0557 3 oslimal b L8 10 (0 3l 5 o fun3 55 (54 ga Sl
o 4 s Llh OBl (ol odd e3ls b 5 s oS ST 0L
don d B 8 15 53T 0s 8 S 5ol 8 05 8 oK s Sl
L3 g2 daws gt el 015 58TOLS Jald a7 (g LT wmnler )3 a3 55 50 5131
i3 S5 8 s s

BIEINCS

St sl OsesT ol 5 TepsheST e sy 00T
05037 435 eslizal caddlas OB WSS 5 Olsis 4 b gie o

!, Willingness to communicate(WTC)
2, Oxford Quick Placement Test (OQPT)

YoV




0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁisfLgJ.f:QsLa:ﬁbJ.fU

oSen 516 L 633 MLSQ 08 uiS S 5 4y ¢ piomess LIS (13 Lime
QW|&ﬁrﬁ>¢L;,f;tiL;uaﬁb,'mu;,»l;,y,;uom;ﬁ
5 Gl Sl (Seilsp Cusp S daliin s (o 355 Jol>
4 (gt = 08 53 ()l ( SO D8 S eS8 &y sa S
5 sl Al e 65 lsT 05,8 e i 0305 ST 05 8
sl Gl b 0T WS 4 | Gladsr 53 4y
LS sl saly 5 ey e g ol 5 Dl g5l LA
Sde 53 b s azal o OT 515 Ls LaT adilejlo 5 e (o yloe
bas oty cnl 51558 g0 0313 (25507 LOT 4 50 g0 SO &7 Gl
sl 055 53 Jpo s OMax (siay al jo 53 S o3linal
05,8 5o o3ls AT e S Es) b ) of 8 05,5 i esls
sl g prplin gt (6,550 slas aly Sl eslinel e 5 2leT
5 okd Dl O g3l jay (e L3ses C3Los 1y SV ol
aeliiow AT (al?y .v\iaf dwslis odeT Sz 4 Ol a5 Lgl.no:ijl:n
& o BOT B s el g 2leT 058 o 55 55

A3 S w58 g plain s slas sl ges g

Badl
el o (65l o aly jleslinel 03 g (Kan Sl Oliabsl 51
5 S 5l el bty B IS5 ol el 51 )3
A5 03l T 0 sa3T 5l cuslin ol (6l ots 0315 (MLSQ) (5,8 5L
.MJ@QL&JbJﬁLM@)f}J&‘&ﬁ%ﬁ»}‘&\:—@bj\ Jgd>
Glaos 5 om gololine Sisls & ol O 31 STl = bl ol
93 ol eoplply (P> /00 den= V) 318 s ol S 5 ilesT
I3 ol o S 3k sl il (6,8 K S G o 5105 8

..U\a.}j.: J‘J)jﬁ-ﬁ g_)’:"'f.b)‘ )‘

sy e Lo g 05057 ol 1S J g0 g0 ez 0505
3550 O35l s 5 OgaiT i sl (gl b Sl ol ale Sl
IKat s sl 8 i g 51 I ™ ot 05057 13,87 )15 eslizal
LS 3 gdes £ 55 caliinn g g pled L) (g pe SOea il
ol o Goles Hsb a4 (eliads 5 odiS s g 8 gy Jlae o
35051 Ye Lcosbimal 31 1309037 ol B0 5 2d g S adl
s a8 Skl 0T ol dal [ kie 4 Oods Comes Olos
il 3am 53 s gl il sadige Zl (sl i o
L3S eslizal ol&iils sliwl 33 pamai Soglid I Ol O 0T
oS Dolas 93 oLl eli Olge a4 Sglas g o 335 Ol e
(GIND) 5 Dslas 93w YU Jlsen (S &S b acalw
Moy 5 CIAD) (VL oLl 51 0505 (6l L5 ST GWIT ¢ pimman
g

038 4 Ol Lo 5 sl LT 05 8 2 5 aalidi
53 alie Oladles 1 a8 o5y iy Sl Juld aeliin  sadlje
Dbl 5 g Gl o Gk Sl 5 ekt gl Al G Ay
G 555 5 Slala] 4y by o ol y ol ool 0l _miten s Lze]
AL e 5 sbaac Sl g e ks S 3k sl pal, S eslizal &
iT hstias (6,8 5b (Sl Jso 30 ez (5, S b 4 K8
NS Sy ke 0T (6, 85L T s Jogd (0T (6,85 Gas
Sl eslizul sl 05850 sbowl 5 (6,8 5L > Il S da0)T (6,8 5L
b5 polie K5 6,515 50 arpling 6500 bl ol
D

5 obT o8 55 53 Balas Hub & ol I w OB S CS 2
O S S 5 5 (k3 & 15 (a5 ¥0) ol sliws 4 5 ol
038 5348 355 Joolo DLl b s & 50 50 S¥aor 05057 g
Ol ilesT plowl 5 8 SOl S ge SO 215 5 S

alo3T plewit 31 L8 09 & MSLQ (&l g TogeiT .\ Jeo

780 oM slazel alols

ok Rl

Sl e sl e ol

(a5 Y) Solsbas ‘5.s|jT4?).s T

b/40 -/fY V/08

Y/IN?

/A OA \/VY

YYPA

1

Mpgﬁgfflmff’7r((o \Aamfeq“af'];{(ﬁf) Ledl




\F (J.é.n)}xl.;c\\be)uc"\ 5)}}‘&&5‘})(‘}1&4]?5& J

0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁisfLgJ.f:QsLa:ﬁbJ.fU

P (V) Jad 5 Sl oalgnieg SISl 5l 65 4 O g 5
g 3 lulesST o 5o Gl S e (g lslaa o s
oz aly S eslizal sls Ol mls A5 8 eslamal /0) (g lslie
23 05T m) Hpms ite S Sl g i pliio s 5,80k
2 A Ol 5 (< /0 N) wxils Hlsbme ST Jsoge SN (5,81 5
Cool 03 3L e 53 (FA Lo (Y00 10)  Sish (guuam s ulol

RGOV PRI B PRCST W = (Eta= «/AY)

slas ol Sl eslizal 3G osast 53 Jol Jige 4 el Hbie o
s (ol o se B 6515 o s S0k
(oo nl plil 1 b S planil o ke &S5 il sST e
5 bl (Kea daesls Jb @35 Je 5 OT e Do ke
= 358 5l S 05e5T Sl eslizal b 55 4 0 g £ b s (Ken
S a5 238 o W eop 3 2 05T (O el
25 03 il (Sl s 38 15 )y 250 0505T Ay

b g bl 035 Keal 4 a5 L (S L(P> +/00) 34 laesls

F3o90 Da ST 3 297 s STk S ;) i ool WU STy b9 ik b Y Jsur

Ll jsdome  (5ololian pebaw F Slypdoms g gozme @l5Tar s o
IAY e YAV/9¥ ADYE/NA ) 055
AN Sffooo YA/Y FYN/ZA ) 0557 ey
- - - YY/44 av s

(@l ol ol z o das o S 1) oo 5 4 5 ol B ¥ Jpr s
iy o}f@@iﬁlﬁ&gp< s ‘_;)Iatx.ecb.u): Solslas Sl
s 3y 90 33 e Sans B pl sl (P> /00 Fy = 0 /0F) Al
o gp S S Ol o M AES 3 g 2 S S mile
Srosn ez $,50N 5 oo g Glasaly U s B

) 2518 el

NS A LT & s = Jlae I (2l (g Slp Geoss 0nl 33 oo
0305 m 0> ielesTes 8o Slhae 55 8 amils 255 ey 50 S
Jhos 5 o ) Gl 4L AS (e L) Jpe e OBl
O30T 55 Siale3T 05,5 3 Shee amlin lp @b ¢ uibyly
Sl 534 0¥ s plnil B gh S 53 (S pe DB
Kon s 1 o 8 0 9a3T Sl 35 D g5T 3l eslizal y as3le

o3zl ANOVA 0 4037 5l ! LS\J’.Jii’ b i Olse 4 b byl

9B W dw (g 38 (Jgog0 Do 0903T U Sl ills Jebod @ X Jau

Sololas F ol or @35Tb 53 r o g sazme
/86 /¥ \Aad FIAS oy S oo
= = fFa/0v AFTV/F os S 0sys
- - - \PFYN S i

G5 oL s mly ua 3l eslitel &S Wiy ditee OB ASTES 5
L5 et a3 o Gl Sl I ges g0 D 3550 53 1y 0T
b ablie 4 o3 A oS fgas 14 doo 3 VO (ylsbins 5,8 sk 4
Mzl & deoys &r (e 4 slezel sloul 4 doys AD (MK
S olaghas sl ol 3 eslizul aalsl 100 4 doys Ve 5 (5,8 5k
55 LOT slizel & Glate (dpys 40) Cidlge Ol op YL Ol oyl

030zl &7 sl gime Ol ol 5 0355 oo Lo g o (6,8 3L Gas 4 SSUS

S eslial o g 53 leiT o3 8 o 2l szl p g Jig 51 ok
03 51 o8OI O 3 (5513 03 (s plais o (6 8l sl al,
wolidin " (Gl s w0 Gl 515 Ao Sl s ol (sl
das s OLis IS domit o 5 gbosls Gb s § eslinal " 5 K
BE ua_f-(v-l@bf- 6;;?-’\-1 slas pal, 6J:fJL§i 3 QU}*’TQLZ} S
s ) e S 5 ils Suly elesl p33 0L ) ss 6,51
S (Gse Sl + lse) Sl oy AD (ol sb a4 isls DL

\Yea




0)8as 5 e T Ul e

...ff@u'\.fﬂ:wﬁld\{j)ﬁwsdjf\}ﬁ&}g—rﬁi;fLgJ.f:QsLa;ﬁbjE

bl IS s Cugr slaeSw T mile 25 550 53
O ite ol Gl s (28 i ol (saalllan 4l ¢ g g odiis =
sl 5l S b Gy gai s alie Oldlae s adl ol 5l
e daly (Y1) O gomme ¢Jlie Ol gt 4y o drl g0 1 Sl 5 1 Ko
4058 Iy oS 05 0S8 ST 5 5 5 Sy g Gl o
o PLL g (YY) G 5 atur p addllas 53 (L 5 per
A edalie O g 015 5aTOLS (6,5 3L Sl 5 Cysp slacSm
oS S gn b 313V b g b 513147515 0L (Y+49) 55 ¢ i
ap S am a0 (85l 5 Lk ol ye 56 5131
Iy e alasly (Y01 F) (6 ks b 5 (Glames anlllas ok S ol
OIS 15 crig 5 0kl UlS 5 olnia 5 Sl glacSw
5 shin dlaly ol gl = 08 53 S (gl oS s 0ls Ol
U el 5 poad (laabl 555 o odalive (55 Solalllae 5 S shailes
ot Slalllae ol Gk (3,8 2515 YU 55 457 allan oyl wly
RECCIWS GiibjTéucjbygwbj| Salite male b 4 oS Ls g
) ) 4 el padge ) g ST el ol s ol L
5 50l @l @ O L i Dlallas 4 5L Oloran Slide

Syl 5 ks
G5 e aly 2B ey OT Jeol Cods ol anlllas
Sk 3 LS8 Cusn laeSn T il 2B 5 g akiis
Sl 5T sl ,aly 5 Al ol 035 oS OUS 5 g2
Sl ias 4yl ar 815557 oo ol b eSS 0L Ol sike 5 015 50 TOLS
T Gl o s 5101515 o ol g el )1 51 s
o ol 053 00T 55 90T OISl G 5 Oledms (g1 ol Lol el
21 BOT 5 sl e 015 50TOLS 555 sl 058l 5k 4 Wl 5 o S0l
b5 S5k 53 1y g pdiin s slas al Sl esliza LUl b 555
blusgdos & Jold andllas pl sy opl bodias 2015380 Lade
3gdomn s GBS ES 5 5 o S a5 0 gdous (6 )LT 4 ga e
IS 5 amyde &5 55 S 0L (6,815 w53 Sl 035
ol 5 bl e et (g gted il (S5 S el g adlaie
ST 0L 6 Sk 3550 3 oty T Slalllae 553 oo 3ty o g 50

S35 2 3 SIS e OIS L 5 mlaw plu 53 1) tags ol

Y.

ey 31y E b AS e oSS Ol seT 0L 4 ba sty ol Sl
Lo S sl s 83 53 ooly 4 ol Jpose SN
Slas il Sleslatal & 4 LOT H3b 350 55 ax g BB aBl Olas
33 0l S o Blo 35 (o3 80) (6,83l Dl 3 (g o piin
4 oS e psb 4 il o680l Uil 5 Gas im cpsgde

s e s 0L e 30 5,50k

S 5 4ol § Com
3ty 3l estimal 36wy Jols e ol 53 08 s 5 Lol Colutal
Sy g3 OL) sges 6515 03 aerplisg 5L sl
3 08 5 = Sl 5 (olmin (SNl Ty g S 5 il
3 eslizal 487 sl 0Las alllas ul 3l Joole il ol 03y 3T ol
Ly (P< +/00) Llsbas Sy 4 gsmaking 5,50k slasal,
Sesrr OOl ‘_g_,:féli 3o s (Eta=+/AY) 5L J1 o5l
Slasl 53 bt Glaadl b adl oyl 33 oo 015 50 TOL S Lo 5 S
j}wﬂv,“c cg_)l.lu\.&fjdlifu:- Jlse Q\j.l.o A.a) Sl u.,\jm L.SJA
W Ov\AT Cwd 4 Cilb (Y'\A 4()‘)&&# 9 LS:M YVA 6Q\)l§aﬁ
oslizal 5T KLy &8 Cnl (YY) Sligs 5 JLS S (slaasl b gilas
3 eSS 05 (6513 4y 53 o g pliin s 555k (slas el
> gaalllan )3 okaT s 4 B L b 4Bl pl e (sl 4S5
G S 3L S 0yb)s (1¥48) DLl 5 5 Slesl s (VFAA) 0303651 o5 5
O 5 05 0113 2080 Sl 3 Shee s (g ot 55
e 3 G, u‘i}’rb"}’ ‘5}:?:\1 Om akly (Y0VY)
5 OT o8 izl 55 LOT .l ST gy o 1y sz 5 ST 0L il
oslzal HYL w- s &?rbmy slas,aly Sl S LSZUJATUIJ\:
CJ‘l‘J"gs""J'l“’«.'Jf‘ .Mjl:)}&ﬂhnglng.uT)lfsjﬁ-j\cxfua
157 g0 Lol (it o3 o alllan ey 4 s b ) sbo 4 g5 nsily
Lgﬁf:l_l s aly leslanal (i& 3540 53 anllas Lguuélir:.iﬁe\{
LS Caua Ob) s ui.»'\.s 6;;?‘} BY) u:a-l..&\ja &?r]@:?

1

v-a'chgT(Jfﬂmf‘f-’7:‘((o \Aamfeqk\aﬁ;{(vy) Ledl




\FN (#)}il.;c\\éo)uc\'\ a)jégd'b'-l;iﬂj)(-}l&d’.u J

S il P oSS 05 5w 6,515 5 g smein gt 6,55k slas al, ST

s cdails O 315 dile SU5 o Slaadl o plu b S slaslg
(e A S a5 phg s Ol GBS Gl ol &)l
J.:Ln)a\,ll):QM}lg}YQdawjao‘jwbsemeUm

13 plil Olgar bla

SN Slas>Mo

oKty SN 0L 05 8 b L sl iy t 9% BYS1 Jauol 3 (59
0313 03 g1 e e (613315 ool O gmes (IS SlamSa ple3 0T 55 5 planil Ol
Wl ot ley SLET ol ol 5 s

sl o ploil Jle e Ok 5 Js O 50 4y oSl g5 L S (ol
B8 bOLL (slatal) skl Ol 5o & gl iy 5 IO N 93 31 20 g 35
L;,,,._:Jlaolj;aa;‘p“.x;w_,s.g:,ﬂu;,.,;uuTjdgiM@;.;.dl Iy i syl
3l sl Ol 5o a1 p g okt 5 ol 0351 asllan planil L1 sdge iyl gl )
el 0313 (g lal 9 k5 dllae Calioes (gl Jiie )bj’:ij(sjs‘}..aé)\a odge (liolLly
sl gad ool i ol 3 gablie 5L s Alie oyl O i 5 i @Ble BLE
ObjseT Sl go Y g 5 OB USES 5 dan 51 08 i 5 1 SO0 9 LIS
S L, B




0)8as 5 e T Ul e

...Jf@u'\.fﬂ:@ﬁlg\{j)}wbdﬂf\}ﬁ&ﬁ-rﬁbjﬁ-6;:\16La;,,a|),;%

References

Al-Amri, M. (2020). The role of identity styles and social
support from peers on emotional engagement in the
English as a foreign language learning. Apples -
Journal of Applied Language Studies, 14(2), 93-
105. https://doi.org/10.47862/apples.99135

Barjasteh, H., Farsi, L., & Seyedebrahimi, S. (2017). On
the link between identity processing and learning
styles among young language learners. Sociological

Studies of Youth, (8)27, 9-22.
https://www.sid.ir/en/journal/ViewPaper.aspx?id=
565509

Berzonsky, M. D. (1989). Identity  style:

Conceptualization and measurement. Journal of
Adolescent Research, 4(3), 268-282.
https://doi.org/10.1177%2F074355488943002
Berzonsky, M. D., & Ferrari, J. R. (2009). A diffuse-
avoidant identity processing style: strategic
avoidance or self-confusion? Identity: An
International Journal of Theory and Research, 9(2),
145-158.
https://doi.org/10.1080/15283480802683607
Berzonsky, M. D., & Kuk, L. (2005). Identity style,
psychosocial maturity, and academic performance.
Personality and Individual Differences, 39,235-
247. https://doi.org/10.1016/j.paid.2005.01.010
Cho, D. W., & Lee, K. (2016). English relative clauses in
science and engineering journal papers: A
comparative corpusbased study for pedagogical
purposes. Lingua, 3, 61-70.
http://dx.doi.org/10.1016/j.amper.2016.03.002
Dinsmore, D., Alexander, P., & Loughlin, S. (2008).
Focusing the conceptual lens on metacognition,
self-requlation, and self-regulated learning.
Educational Psychology Review, 20, 391-4009.
http://dx.doi.org/10.1007/s10648-008-9083-6
Duncan, T. G., & McKeachie, W. J. (2005). The making
of the motivated strategies for learning
guestionnaire. Educational Psychologist, 40(2),
117-128.
https://doi.org/10.1207/s15326985ep4002_6
Erikson, E. H. (1968). Identity: Youth and crisis. New
York: Norton.
https://doi.org/10.1002/bs.3830140209
Fathi, J., & Shirazizadeh, M. (2021). Exploring the effect
of the flipped classroom on EFL learners' reading
achievement and self-efficacy. Journal of Foreign
Language Research, 11(3), 435-452.
https://dx.doi.org/10.22059/jflr.2021.330102.889

Y'Y

Flavell, J. H. (1979). Metacognition and cognitive
monitoring: A new area of cognitive-developmental
inquiry. American Psychologist, 34(10), 906-911.
https://doi.org/10.1037/0003-066X.34.10.906

Hemmati, F., Sotoudehnama, E., & Morshedian, M.
(2018). The impact of teaching self-regulation in
reading on EFL learners' motivation to read:
Insights from an SRL model. Modern Journal of
Research in English Language Studies, 5(4), 131-
155.
https://doi.org/10.30479/JMRELS.2019.10583.132
5

Ismail, I., & Dedi, D. (2021). Grammar learning strategies
practice: An investigation of strategies-based
instruction effect on grammatical competence. ELS
Journal on Interdisciplinary  Studies in
Humanities, 4(3), 260-265.
https://doi.org/10.34050/elsjish.v4i3.17784

Jafarigohar M., & Morshedian M. (2014). The effect of
self-regulation on improving EFL readers’ ability to
make within-text inferences. Issues in Language

Teaching, 3 2, 263-286.
https://ilt.atu.ac.ir/article_1763_a0da5d1f81b0a7f0
f7adac48b704b677.pdf

Koksal, D & Dindar, S. (2017). Factors affecting the use
of self-regulated L2 learning strategies in Turkish
FLE context. Journal of Language and Linguistic
Studies, 13(2), 397-425.
https://files.eric.ed.gov/fulltext/EJ1159148.pdf

Li, s. (2022). On the role of English as a foreign language
learners' individual differences in their use of
grammar learning strategies. Frontiers in
Psychology, 13, 1-5.
d0i:%2010.3389/fpsyg.2022.853158

Maftoon, P. & Tasnimi, M. (2014). Using self-regulation
to enhance EFL learners’ reading comprehension.
Journal of Language Teaching and Research, 5(4),
844-855. https://dx.doi:10.4304/jltr.5.4.844-85

Mahjoob, E., (2015). Identity processing styles and self-
efficacy among Iranian EFL learners: Journal of
Applied  Linguistics  (Dubai), 1(3), 69-79.
https://www.researchgate.net/publication/2877717
20_ldentity _Processing_Styles IPS and_Self-
Efficacy_among_lranian_EFL_Learners

Malmir, A., & Derakhshan, A. (2020). Identity processing
styles as predictors of 12 pragmatic knowledge and
performance: A case of common English speech
acts. Journal of Language Horizons 4(2), 187-209.
https://dx.doi.org/10.22051/Ighor.2020.31583.1315

Mohammadi, Z., & Haji Mokhtari, F. (2016). Identity
styles: predictors of reading and writing abilities.

".‘T\’GT(Jrglm'.“-ﬁ-”ffﬁ \A’m“m\’;‘];{("y)\u\k W



https://doi.org/10.47862/apples.99135
https://www.sid.ir/en/journal/ViewPaper.aspx?id=565509
https://www.sid.ir/en/journal/ViewPaper.aspx?id=565509
https://doi.org/10.1177%2F074355488943002
https://doi.org/10.1080/15283480802683607
https://doi.org/10.1016/j.paid.2005.01.010
http://dx.doi.org/10.1016/j.amper.2016.03.002
http://dx.doi.org/10.1007/s10648-008-9083-6
https://doi.org/10.1207/s15326985ep4002_6
https://doi.org/10.1002/bs.3830140209
https://dx.doi.org/10.22059/jflr.2021.330102.889
https://doi.org/10.1037/0003-066X.34.10.906
https://doi.org/10.1037/0003-066X.34.10.906
https://doi.org/10.30479/JMRELS.2019.10583.1325
https://doi.org/10.30479/JMRELS.2019.10583.1325
https://doi.org/10.34050/elsjish.v4i3.17784
https://ilt.atu.ac.ir/article_1763_a0da5d1f81b0a7f0f7adac48b704b677.pdf
https://ilt.atu.ac.ir/article_1763_a0da5d1f81b0a7f0f7adac48b704b677.pdf
https://files.eric.ed.gov/fulltext/EJ1159148.pdf
doi:%2010.3389/fpsyg.2022.853158
https://dx.doi:10.4304/jltr.5.4.844-85
https://www.researchgate.net/publication/287771720_Identity_Processing_Styles_IPS_and_Self-Efficacy_among_Iranian_EFL_Learners
https://www.researchgate.net/publication/287771720_Identity_Processing_Styles_IPS_and_Self-Efficacy_among_Iranian_EFL_Learners
https://www.researchgate.net/publication/287771720_Identity_Processing_Styles_IPS_and_Self-Efficacy_among_Iranian_EFL_Learners
https://dx.doi.org/10.22051/lghor.2020.31583.1315

\FN (#)}il.;c\\éo)uc\'\ a)jégd'b'-l;iﬂj)(-}l&d’.u J

S il P oSS 05 5w 6,515 5 g smein gt 6,55k slas al, ST

International Journal of Applied Linguistics &
English Literature, 5(5), 102-108.
http://www.journals.aiac.org.au/index.php/IJALEL
[article/view/2495

Norton, B., & Toohey, K. (2001). Changing perspectives
on good language learners. TESOL Quarterly, 35
(2), 307-322. https://doi.org/10.2307/3587650

Norozi, A., & Mohammadi, Z. (2015). Mediating role of
identity styles and learner autonomy in writing
ability. The Journal of Applied Linguistics and
Discourse Analysis, 3(2), 97-115.
https://dx.doi.org/10.22049/jalda.2018.13689

Pawlak, M. (2018). Grammar learning strategy inventory
(GLSI): Another look. Studies in Second Language
Learning and Teaching (SSLT). 8(2), 351-379.
d0i:%2010.14746/ss11t.2018.8.2.8

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and
self-regulated learning component of classroom
academic performance. Journal of Educational
Psychology, 82(1), 33-40.
http://rhartshorne.com/fall-2012/eme6507-
rh/cdisturco/eme6507-
eportfolio/documents/pintrich%20and%20degroodt
%201990.pdf

Plonsky, L. (2015). Advancing quantitative methods in
second language research. Taylor & Francis.
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peow
ngumaq54aihp2pwk4ssr5agvb33zlaxzgxdtu?filena
me=%28Second%20Language%20Acquisition%?2
OResearch%20Series%29%20Luke%20Plonsky%2
0-
%20Advancing%20Quantitative%20Methods%20i
n%20Second%20Language%20Research-
Routledge%20%282015%29.pdf

Pourmousa Bzanjani H., Mohammadifar M. A,
Talehpasand S., & Rezaei A.M. (2022). Structural
relationships of metacognitive and motivational
beliefs with students' procrastination based on the
mediating role of learning strategies. J of
Psychological Science. 20(108), 2211-2224.
https://psychologicalscience.ir/article-1-1449-
fa.html

Saber, S., & Sharifi, P. (2014). Predicting the dimensions
of academic engagement by identity styles among
the first-grade female students of Tehran state high
schools. Research in Curriculum Planning, 2(11),
72-85.
http://jsre.khuisf.ac.ir/article_534293 b3a8f0b365
93fd28e6464c4984057cdb.pdf

Shahsavar, Z. (2014). On the relationship between
willingness to communicate and identity processing

styles of the Iranian advanced learners.
International Journal of Language Learning and
Applied Linguistics World, 5 (1), 57-67.
http://citeseerx.ist.psu.edu/viewdoc/download?doi
=10.1.1.428.6486&rep=repl&type=pdf%23page=
52

Sharma S. & M. Sharma, (2010), “Self, social identity, and
psychological well- being,” Psychological Studies,
55 (2), 118-36. http://dx.doi.org/10.1007/s12646-
010-0011-8

Soenens, B., Duriez, B., & Goossens, L. (2005). Social—
psychological profiles of identity styles: Attitudinal
and social-cognitive correlates in late adolescence.
Journal of  Adolescence, 28, 107-125.
http://dx.doi.org/10.1016/j.adolescence.2004.07.00
1

Soleimani, H., & Rahmanian, M. (2020). Reuvisiting
technology in learning: self-control and self-
regulation in a blended course. Journal of Foreign
Language Research, 9(4), 1085-1104.
https://dx.doi.org/10.22059/jflr.2019.280167.622

Su, Y., Zheng, C., & Chin-Chung Tsai, J. L. (2018).
Examining the relationship between English
language learners’ online self-regulation and their
self-efficacy. Australasian Journal of Educational
Technology, 34(3), 105-121.
https://doi.org/10.14742/AJET.3548

Tabachnick, B. G., & Fidell, L. S. (2012). Using
multivariate  statistics (6th  Ed). Pearson.
https://ipfs.io/ipfs/bafykbzaceajtbomvtkwuvhunv7b
wkxesracxovurfgb6wommyetdalg5nlamii?filenam
e=Fidell%2C%20Linda%20S. %20Tabachnick%2
C%20Barbara%20G%?20-
%20Using%20Multivariate%20Statistics%20Pears
on%20New%20International%20Edition-
Pearson%20%282014%29.pdf

Tabatabie N., Tabatabie, S., Kakai, Y., & Mohammadi
Aria, A. (2012). The relationship between identity
styles and responsibility with educational
achievement in high school students in Tehran.
REFAHJ, 12 (44), 23-42.
https://www.sid.ir/FileServer/JF/62113914402.pdf

Tock, J. L., & Moxley, J. H. (2017). A comprehensive
reanalysis of the metacognitive self-regulation scale
from the MSLQ. Metacognition and Learning,
12(1), 79-111.
https://eric.ed.gov/?redir=http%3a%2f%2fdx.doi.o
rg%2f10.1007%2fs11409-016-9161-y %20

Wang, C., Schwab, G., Fenn, P., & Chang, M. (2013).
Self-efficacy and self-regulated learning strategies
for English language learners: comparison between

YYvy



http://www.journals.aiac.org.au/index.php/IJALEL/article/view/2495
http://www.journals.aiac.org.au/index.php/IJALEL/article/view/2495
https://doi.org/10.2307/3587650
https://dx.doi.org/10.22049/jalda.2018.13689
doi:%2010.14746/ssllt.2018.8.2.8
http://rhartshorne.com/fall-2012/eme6507-rh/cdisturco/eme6507-eportfolio/documents/pintrich%20and%20degroodt%201990.pdf
http://rhartshorne.com/fall-2012/eme6507-rh/cdisturco/eme6507-eportfolio/documents/pintrich%20and%20degroodt%201990.pdf
http://rhartshorne.com/fall-2012/eme6507-rh/cdisturco/eme6507-eportfolio/documents/pintrich%20and%20degroodt%201990.pdf
http://rhartshorne.com/fall-2012/eme6507-rh/cdisturco/eme6507-eportfolio/documents/pintrich%20and%20degroodt%201990.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://ipfs.io/ipfs/bafykbzacectpw3cmbzjw2peownqumq54aihp2pwk4s5r5agvb33zlaxzgxdtu?filename=%28Second%20Language%20Acquisition%20Research%20Series%29%20Luke%20Plonsky%20-%20Advancing%20Quantitative%20Methods%20in%20Second%20Language%20Research-Routledge%20%282015%29.pdf
https://psychologicalscience.ir/article-1-1449-fa.html
https://psychologicalscience.ir/article-1-1449-fa.html
http://jsre.khuisf.ac.ir/article_534293_b3a8f0b36593fd28e6464c4984057cdb.pdf
http://jsre.khuisf.ac.ir/article_534293_b3a8f0b36593fd28e6464c4984057cdb.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.428.6486&rep=rep1&type=pdf%23page=52
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.428.6486&rep=rep1&type=pdf%23page=52
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.428.6486&rep=rep1&type=pdf%23page=52
http://dx.doi.org/10.1007/s12646-010-0011-8
http://dx.doi.org/10.1007/s12646-010-0011-8
http://dx.doi.org/10.1016/j.adolescence.2004.07.001
http://dx.doi.org/10.1016/j.adolescence.2004.07.001
https://dx.doi.org/10.22059/jflr.2019.280167.622
https://doi.org/10.14742/AJET.3548
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://ipfs.io/ipfs/bafykbzaceajtbmvtkwuvhunv7bwkxesracxovurfgb6wommyetdalq5nlamii?filename=Fidell%2C%20Linda%20S._%20Tabachnick%2C%20Barbara%20G%20-%20Using%20Multivariate%20Statistics%20Pearson%20New%20International%20Edition-Pearson%20%282014%29.pdf
https://www.sid.ir/FileServer/JF/62113914402.pdf
https://www.proquest.com/indexinglinkhandler/sng/au/Tock,+Jamie+L/$N;jsessionid=97FFB255271CCD520951427C7B949CAC.i-02a0adb0c6ade5ed9
https://www.proquest.com/indexinglinkhandler/sng/au/Moxley,+Jerad+H/$N;jsessionid=97FFB255271CCD520951427C7B949CAC.i-02a0adb0c6ade5ed9
https://www.proquest.com/pubidlinkhandler/sng/pubtitle/Metacognition+and+Learning/$N/54207/OpenView/1876035465/$B/BA788B553A6A49D4PQ/1;jsessionid=97FFB255271CCD520951427C7B949CAC.i-02a0adb0c6ade5ed9
https://eric.ed.gov/?redir=http%3a%2f%2fdx.doi.org%2f10.1007%2fs11409-016-9161-y %20
https://eric.ed.gov/?redir=http%3a%2f%2fdx.doi.org%2f10.1007%2fs11409-016-9161-y %20

D8 5 ol JT pllpla A oo S ile 4 SO 05 5 g1 5,813 pmpliin gt 555k el 3

Chinese and German college students. Journal of
Educational and Developmental Psychology, 3(1),
173-191. http://dx.doi.org/10.5539/jedp.v3n1pl73
Xu, S. (2009). What are the relations between identity
styles and adolescents' academic achievement? A
study of college students at a private university in
China. International Journal of Adolescence and
Youth, (14)4, 299-311.
https://doi.org/10.1080/02673843.2009.9748011
Zarrinabadi, N., & Haidary, T. (2014). Willingness to
communicate and identity styles of Iranian EFL
learners. Procedia-Social and Behavioral Sciences,
98, 2010-2017.
http://dx.doi.org/10.1016/j.sbspro.2014.03.636
Zimmerman, B. J. (2008). Investigating self-regulation
and motivation: Historical background,
methodological ~ developments, and  future
prospects. American Educational Research
Journal, 45, 166-183.
http://dx.doi.org/10.3102/0002831207312909
Zimmerman, B. J. (2002). Becoming a self-regulated
learner: An overview. Theory into Practice, 41 (2),
64-70.
https://doi.org/10.1207/s15430421tip4102_2
Zimmerman, B. J. (1990). Self-regulated learning and
academic achievement: An overview, Educational
Psychologist, 25(1), 3-17.
http://dx.doi.org/10.1207/s15326985ep2501_2
Zolfaghari, H. (2020). The effectiveness of metacognitive
strategies of SQP4R on critical thinking of distance
education students. Journal of Psychological
Science. 18(84), 2329-2336.
https://psychologicalscience.ir/article-1-508-fa.pdf
Zolfaghari, H., & Ershadimanish, S. (2017). The
effectiveness of metacognitive strategies of SQP4R
in the metacognitive awareness of university
students. J of Psychological Science. 16(63), 386-
401. https://psychologicalscience.ir/article-1-141-
fa.pdf

\YVY

n'chgT(Jfflm-.c_;’ac(ﬁ \Aamfeqkkaﬁ?;{(r?{)\.:“ W



http://dx.doi.org/10.5539/jedp.v3n1p173
https://doi.org/10.1080/02673843.2009.9748011
http://dx.doi.org/10.1016/j.sbspro.2014.03.636
http://dx.doi.org/10.3102/0002831207312909
https://doi.org/10.1207/s15430421tip4102_2
http://dx.doi.org/10.1207/s15326985ep2501_2
https://psychologicalscience.ir/article-1-508-fa.pdf
https://psychologicalscience.ir/article-1-141-fa.pdf
https://psychologicalscience.ir/article-1-141-fa.pdf

